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To facilitate the mission of the College of Education, the faculty developed a conceptual framework which reflected the philosophical and pragmatic commitment to experiential-based active learning and meaningful clinical practice with our PK-12 schools/partners. However, due to changes both in the Higher Education and public education systems,  the College of Education faculty felt compelled to revisit and refine the original framework to more closely parallel the changing needs of teacher candidates, licensure expectations, professional associations, accrediting bodies and PK-12 public colleagues.  

The University of Findlay, College of Education supports continuous, high quality field experience and clinical practice with diversity as the keystone goal.  At the foundation, the College of Education faculty model effective teaching through their professionalism, appropriate dispositions and leadership, as well as by engaging teacher candidates in learner-centered pedagogy;  utilizing current content and standards (professional and instructional); integrating technology into all content areas; and infusing elements of critical thinking and research (21st Century Skills).  The structural pillars mirror what the faculty recognize and embrace as important within the profession of education:  appropriate and timely assessment use;  collaboration within buildings, classrooms and communities;  the use of innovation in all aspects of teaching and learning; as well as effective communication skills which are pivotal for the new generation of teacher candidates and PK-12 students.  For the roof of the framework, the teacher candidates as well as the faculty must continually reflect upon their practices and engage in meaningful/collegial discourse, in order to learn and grow in this profession.

             COE Mission
The College of Education prepares caring, competent, reflective and highly qualified professionals.

COE Vision

The mission of The College of Education is to prepare caring, competent, reflective and highly qualified professionals through undergraduate and graduate programs that model best practices and lifelong learning.  Standards-based programs, reinforced through clinical practice, develop the knowledge, skills and dispositions of successful teachers and reflect a commitment to excellence, scientifically-based research, learner-centered pedagogy, technology integration, innovation, collaboration, outcomes assessment, service learning, and professionalism.   The College of Education is committed to continuous improvement through a data-driven, rigorous assessment system so that candidates leaving its programs will be able to synthesize their knowledge, skills, and dispositions to meet standards in innovative ways.  The unit’s mission is to encourage candidates to be sensitive and responsive to individual and cultural differences.  Thus, they are engaged as change agents in collaboration with their schools and communities and positively impact p-12 student learning.
Philosophy Statement

Faculty in the College of Education at The University of Findlay believe in a constructivist philosophy that lifelong learners and reflective practitioners are developed in institutions wherein:

· Engagement in inquiry, reflection, research, and assessment support the development of caring, competent, and highly qualified candidates; 

· Professional programs are consistent with institutional, state and national standards; 

· There is synthesis among curriculum, instruction, and clinical practice;

· Commitment to active professional collaboration among regional P-12 communities is implemented at every program level;

· Individual differences and diversity are valued in the development of all effective instruction;

· Emphasis is placed on professional responsibility and accountability as a means of developing lifelong learners and reflective practitioners;

· Technology is an integral part of all programs.

College of Education’s Goals and Objectives

                                    Upon completion of the Undergraduate Teacher Education Program 

at The University of Findlay, the Pre-service Teacher will:

A. Organize content knowledge for student learning

A.1.  Be familiar with relevant aspects of students’ background knowledge and experiences. (OSTP 1.1, 1.2, 
1.4, 1.5, 2.5, 4.2, 5.5)


A.2.  Articulate clear learning goals for the lesson that are appropriate to the students. (OSTP 1.2, 2.1, 4.1, 


4.3, 6.1)


A.3.  Demonstrate the understanding of the connections between the content that was learned previously, 

the current content, and the content that remains to be learned in the future. (OSTP 2.3, 2.4)


A.4.  Create or select teaching methods, learning activities, and instructional materials or other resources 

that are appropriate to the students and that are aligned with the goals of the lesson. (OSTP 1.2, 1.5, 

2.1, 4.1, 4.2, 4.5, 4.7, 5.4, 5.5)


A.5.  Create or select evaluation strategies that are appropriate for the students and that 

are aligned with the goals of the lesson. (OSTP 3.1, 3.2, 3.5)

            Disposition: Organized:  Works in systematic or efficient ways to meet the needs of all students.  

(INTASC 1, 2, 3, 4, 5, 6, 7, 8) (OSTP 1.2, 4.4)
 B. Create an environment for student learning
B.1.  Create a climate that promotes fairness. (OSTP 1.4, 4.5, 5.1)


B.2.  Establish and maintain rapport with students. (OSTP 1.4, 5.2)


B.3.  Communicate challenging learning expectations to each student. (OSTP 1.5, 4.3, 4.5, 4.6, 6.1)

B.4.  Establish and maintain consistent standards of classroom behavior. (OSTP 5.1, 5.5)

B.5.  Make the physical environment as safe and conducive to learning as possible. (OSTP 5.2, 5.5)
Disposition: Learner-Centered: Focuses on student well being and learning. (INTASC 1, 2, 3, 4, 5, 6,7) (OSTP 5.1, 5.2, 5.4, 5.5)

C. Teach for student learning
C.1.  Make learning goals and instructional procedures clear to students. (OSTP 2.2, 4.3, 6.1)


C.2.  Make content comprehensible to students. (OSTP 1.2, 2.2, 3.5, 4.4, 4.5)


C.3.  Encourage students to extend their thinking. (OSTP 1.3, 4.6)

C.4.  Monitor students’ understanding of content through a variety of means, provide feedback to
         students to assist learning, and adjust learning activities as the situation demands.  (OSTP 2.2, 3.3,
         3.4, 4.4, 5.3, 5.4)

C.5.  Use instructional time effectively. (OSTP 5.3)

Disposition: Reflective: Reviews previous actions, events, or results to make decisions.  (INTASC 9)
D. Exhibit professionalism as a teacher.

D.1.  Reflect on the extent  to which the learning goals were met. (OSTP 3.3)


D.2.  Demonstrate a sense of efficacy.  (OSTP 1.3, 7.1)

D.3.  Build professional relationships with colleagues to share teaching insights and to coordinate learning 
                       activities for students. (OSTP 6.3, 6.4, 7.1, 7.2, 7.3)

D.4 . Communicate with parents or guardians about student learning. (OSTP 3.4, 6.2)
Disposition: Lifelong Learner:  Grows in professional and pedagogical knowledge. (OSTP 7.1, 7.2, 7.3)

     5. Additional COE Objectives 

1.  Candidates will utilize technology for professional management and teaching strategies. (OSTP 4.2, 4.7,

 5.3, 6.1)

2.  Candidates will apply their knowledge of research in planning for the diverse needs of children. (OSTP 


1.1, 1.2, 3.3, 4.4, 4.5, 4.6, 5.1, 5.2)

3.  Candidates will foster relationships with students, colleagues, parents, and the larger community to 

assure student learning. (OSTP 3.4, 3.5, 6.1, 6.2, 6.3, 6.4, 7.1, 7.2, 7.3)

      
4.  Candidates will use appropriate standards in planning for students (OSTP 2.3, 4.1)

Disposition: Innovative:  Takes new or original approaches to foster student learning. (INTASC 3, 5, 6, 8)
Contents

Congratulations from the Dean
1
From the Director of Teacher Education Policies and Field Experiences
2
Standards and Requirements: Teacher Education at The University of Findlay
3
Overview of Student Teaching
3
Application for Student Teaching
4
Requirements for Student Teaching
4
Policies and Procedures for Student Teaching
4
Placement Requirements
4
Student Teaching/Extracurricular Activity Policy
4
Resolution of Field Experience Problems
5
Roles and Responsibilities
6
Candidate Responsibilities
6
Cooperating Teacher's Responsibilities
6
University Supervisor's Responsibilities
7
Director of Teacher Education Policies and Field Experiences' Responsibilities
8
Working Relationship with the Candidate
9
Personal Attributes and Professional Responsibilities for the Candidate
9
Code of Ethics for the Profession of Education
10
UF Professional Expectations…………………………………………………………………………………....11

UF Statement of Commitment to Professionalism…………………………………………………………...….12

Evaluation of Candidate Performance and Placement Files
12
Forms to Help Candidates in the Classroom
12
Lesson Plan Format:
12
Release Form
13
Guide for Cooperating Teachers and Supervisors to Assist in Completing Midterm Evaluation for Student Teachers (revised 1/03)
14
Guidelines for Field Experience
15



Congratulations from the Dean
Dear Student Teachers,
Congratulations student teachers!  You have made it to the final field experience where you can apply the knowledge, skills and dispositions you have attained over your college career.  Remember the impact that you have on children, you truly make a difference.  You have the ability to inspire and motivate students to reach their potential.  In the words of Ralph Waldo Emerson, “The great teacher is not the man who supplies the most facts, but the one in whose presence we become different people.”  Always be a learner and model what you want your students to do in the classroom.
 I also hope that you live the mission of The College of Education in being a caring, competent, reflective and highly qualified professional.   It is our responsibility as teachers to see what works and to differentiate our instruction.  Teaching is a truly rewarding profession and you never know where your influence will end.
Again, congratulations on your student teaching experience to come.  We are very proud to call you University of Findlay students and know that you will represent us well.
Enjoy teaching,

Dr. Julie McIntosh

From the Director of Teacher Education Policies and Field Experiences
Dear Student Teacher:

Congratulations!!  We are proud you are ready to put the knowledge and teaching skills you learned into practice.  All of us who have previously student taught know this is the most important experience in your teacher education program.  You will work with an experienced teacher and a university supervisor who will support your efforts as you strive to make your student teaching successful.

Student teaching is the way to verify that you are ready for the challenges and demands of teaching children.  Therefore, we view student teaching very seriously.  We make every effort to determine you meet qualifications to student teach.  We place you in an educational setting where you have a good chance to succeed.

Teaching is hard work!  We recommend you devote your time and energy to the student teaching experience.  You can expect to spend a lot of time preparing to teach and teaching.  If at all possible, do not work at another job or take other classes.  You will need all the energy and time you can muster to prepare for student teaching.

You will be part of a great profession and The University of Findlay has produced some outstanding, award-winning teachers.  Be proud!  I hope you will discover you have what it takes to be a kind and powerful teacher.  Most of all, I hope you learn that you love teaching with a passion as I do.  Good luck and go out there and do a great job!  If I can help in any way, please do not hesitate to contact me.








Sincerely,








Connie Leatherman

Standards and Requirements: Teacher Education at The University of Findlay

The teacher education program at The University of Findlay allows candidates the opportunity to earn a teaching license in early childhood (age 3 to grade 3), middle childhood (grades 4-9), and most subject areas of the adolescent-young adult (grades 7-12), and multi-age level (grades k-12). In addition, candidates may add several options to their regular licensure program which can greatly enhance their employability. Early childhood majors may choose to complement their license by seeking validation in bilingual/multicultural TESOL, Pre-Kindergarten Special Needs (PKSN, which allows them to teach in preschool special education in public schools), an endorsement in Reading, and/or they can also complete the special education program. The candidate seeking middle childhood licensure may earn a generalist endorsement, which allows them to teach in a self-contained 4-6 grade classroom. All levels of education majors may earn endorsements in reading and bilingual/multicultural or TESOL.  The Teacher Leader endorsement is also available at the graduate level. All students are urged to select their licensure programs early and with care so that they can plan their program and course selections.
Overview of Student Teaching

Student teaching is the culminating professional experience in the pre-service education of teachers.  Area schools that have a close relationship with The University of Findlay are selected as student teaching sites by the Director of Field Experiences. Cooperating teachers must be recognized and capable mentor teachers with certification/licensure in the identical area that the student teacher is seeking and a minimum of 3 years teaching experience.  

Candidates will be expected to be in the cooperating school for a period of sixteen (16) weeks.  Each student will be required to attend all seminars during the session of student teaching, (time and location to be announced by the Director of Field Experiences).  Candidates should not plan to enroll in any other coursework outside the block during this experience.  Any exceptions must be pre-approved by their adviser.

The College of Education reserves the right to remove a candidate from student teaching if the candidate is not making satisfactory progress.  If any problems do occur, the Director of Field Experiences is to be notified immediately.  The procedure for resolution of field experience problems is on page 5   

Student teachers will be evaluated on a satisfactory(S) or unsatisfactory (U) basis.  This evaluation is done cooperatively by the cooperating teacher and the university supervisor, although the final responsibility for the evaluation lies with the university supervisor.  Candidates will also be provided narrative and quantitative feedback regarding their performance throughout their student teaching experience.

Application for Student Teaching

All candidates must apply for student teaching before April 1 for the fall student teaching experience and November 1 for the spring student teaching experience. If a candidate would like to student teach in Hancock County or Findlay City Schools, their application and personal data form MUST be in to the Field Experience Office by the beginning of the semester before they wish to student teach.

 During the semester preceding their requested term of student teaching, records will be reviewed by the Licensure Officer and the Director of Field Experiences.  If all requirements have not been met, the candidate will be notified.  If all requirements have been met, the candidate's application for student teaching will be processed. 
If a candidate is denied permission to student teach, he/she may request a review of the decision.  This request, in writing, must be made to the Dean of the College of Education.  Upon receiving this written request, the Dean will convene a meeting of the Director of Field Experiences, the candidate's advisor, and the candidate’s area program director.

NOTE: All recommendations and evaluations are open for student inspection.

Requirements for Student Teaching

1.   A minimum GPA of 2.75 in all course work (3.0 for post-baccalaureate candidates).

2.   Satisfactory completion of ALL professional and content courses with a grade of "C" or better (“B” or better for post-baccalaureate candidates).

3.   Satisfactory completion of freshman observation and pre-professional and methods block field experiences.
Policies and Procedures for Student Teaching
Placement Requirements

1.
Those students who are planning to student teach in the fall must have their application for student teaching in by April 1 of the preceding semester OR spring semester must have an application for student teaching on file by November 1 of the semester preceding the planned student teaching experience (If a candidate would like to student teach in Hancock County or Findlay City Schools, their application and personal data form MUST be in to the Field Experience Office by the beginning of the semester before they wish to student teach).
2.
Placement of all student teachers is the responsibility of the Director of Field Experiences.  

3.
Candidates will be placed within a 50 mile radius of Findlay.  Exceptions to this requirement will only be considered if suitable placement is not available locally. 

4.
Prior to the start of student teaching, the candidate must meet with the cooperating teacher and the building principal to introduce himself/herself.

5.
Candidates participating in extra-curricular activities must follow the student teaching/extracurricular activity policy.

6.
All candidates must have professional liability insurance.  This is offered by the university block insurance program.

7.
All candidates must follow the calendar of the school where they are placed for student teaching, not the university calendar.

Student Teaching/Extracurricular Activity Policy

Candidates at The University of Findlay who are involved in intercollegiate athletics, drama, and/or other extracurricular activities are STRONGLY ADVISED not to attempt student teaching during the same semester they are a part of the above activities. 

If candidates are unable to avoid this conflict, the following conditions apply: 

1. Candidates will be excused a maximum of two (2) times to take part in an activity.  These dates MUST be established and approved by the university supervisor and the cooperating teacher PRIOR to the start of student teaching. 

2.
In case the activity or game is canceled, an opportunity will be considered for replacing that date.

3.
Under no circumstances will a candidate be permitted to leave student teaching early in order to practice or participate in an extracurricular activity held on campus other than the two approved dates.
4.
Those candidates involved in student teaching during the second semester SHOULD NOT PLAN to take part in "spring trips" during the university spring break
5.
  Consideration for excused absence during student teaching will be given any student who is participating in District or National competitions. 
6. 
Any time missed by a candidate during the required sixteen (16) weeks of student teaching must be made up. This includes ANY excused or unexcused absences.
Resolution of Field Experience Problems

1. 
Any party involved in a field experience at The University of Findlay, (student, cooperating teacher, or university supervisor) may call for resolution of a field experience problem.  This will be done by contacting the Director of Teacher Education Policy and Field Experiences (the Director) at The University of Findlay and presenting him/her with the perceived problem in written form.  At no time will the decision to reassign or remove the candidate be made by one person.
2. 
The Director will initiate an immediate review of the problem by contacting the building principal of the participating school and advising him/her of the problem review procedure.

3.
The preliminary review procedure will require the Director to meet with relevant parties, including the candidate, in an attempt to resolve the problem. Should the problem not be resolved through this process, a formal review will be undertaken.

a. 
The formal review will include the Director, the candidate, the candidate’s academic advisor, and the university supervisor.  The Director will organize the meeting within three (3) days and the candidate may be placed in a holding situation pending the review.

b.
The decision resolving the problem will be forwarded in writing to all participants of the review process and the Dean of the College of Education.  One of the following actions may be recommended:
· Return to current placement site and resume the experience with a plan for correction and evaluation of progress; or

· Removal from school site with reassignment to another site; or

· Removal from school site with requirement to complete remedial work prior to another field experience; or
· Dismissal from any field experience until evidence is presented to the Director that the problem has been corrected and a return to field experience is warranted; or

· On a case-by-case basis, any combination of these may be prescribed or other actions may be considered 

c.
Any teacher education candidate who wishes to appeal a decision may submit a written appeal to the Dean of the College of Education.  The Dean will respond in writing with a decision within three (3) days.  Any decision resulting from the formal review by the Dean will be binding on all parties.
4.
The decision set forth by the Dean will be signed by the Dean of the College of Education, with acknowledgment signatures by the Director, and the University Supervisor.  The candidate’s signature will be requested to acknowledge that he or she is in receipt and understands the decision.
Roles and Responsibilities
Candidate Responsibilities
The candidate should realize that a sincere effort is being made to provide him or her with an opportunity to gain practical experience under the expert guidance of a teacher who has had successful teaching experience.  This is a real privilege for the candidate.  The candidate is responsible for:
1. Acquainting the cooperating teacher with his or her background, interests, and ambitions.
2. Conducting him/herself as a courteous guest, conforming in general to the mores and customs found in the school.
3. Using good judgment regarding dress and personal habits.
4. Refraining from gossip, holding information about students and home situations in strict confidence.
5. Becoming acquainted with the professional, clerical, and service personnel in the school.
6. Rapidly learning the names of pupils with whom he or she will be working during the semester.
7. Taking the initiative in seeking needed help from the cooperating teacher and university supervisor.
8. Meeting all responsibilities promptly and effectively. 
9. Notifying the cooperating teacher, university supervisor, and principal by telephone should an emergency arise which forces absence from school.
10. Being prepared to take over the class at any time, even though the cooperating teacher would not expect him/her to do so without warning except in an emergency. 
11. Familiarizing him/herself with long-range and unit plans currently being used by the cooperating teacher.
12. Completing daily lesson plans for use in teaching and making them available to the cooperating teacher for examination, feedback, and revision one (1) week in advance.  
13. Making lesson plans available to the supervisor when observed.
14. Participating in extracurricular activities during school hours, such as hall monitoring, lunch room and study hall supervision, faculty meetings, and club meetings.
15. Assisting with extracurricular activities beyond school hours on a limited basis such as:  attending an athletic event, dramatic production, parent conference, PTO/A meeting, or preparing instructional materials for use on the following day.
16. Attending conferences with the cooperating teacher and university personnel when scheduled.
17. Continuously reflecting on his/her own work as a student teacher, striving for improvement.
18. Showing readiness to assume increasing responsibility so that by the fourth week, full responsibility is assumed (suggest easing in and out timeframe).
Cooperating Teacher's Responsibilities
The cooperating teacher is a classroom teacher in a cooperating public school who accepts, willingly, the responsibility for daily guidance of a candidate.  This individual occupies the key role in making the candidate's experience a successful and satisfying one.  The most effective cooperating teacher is one who has a contagious enthusiasm for teaching and demonstrates essential skills in human relations, content knowledge, teaching techniques, high-quality daily and long range planning.
It is important cooperating teachers do not embarrass, or lower the prestige of the candidate with the group for whom responsibility is shared.  For example, it is suggested the cooperating teacher give instructions and guidance to the candidate in private conferences and refrain from doing so while the candidate works with the class. 
Effective and frequent supervision of the candidate is advised.   The cooperating teacher has continuing responsibility for control of the classroom.  The cooperating teacher is responsible for:

1. Acquiring understanding of the university program and its general philosophy and objectives.
2. Becoming acquainted with the background of the candidate, including family, educational background, strengths and weaknesses of the candidate.
3. Creating a friendly atmosphere conducive to the harmonious working relationship with a candidate by seeking mutual understanding and respect for one another.

4. Orienting the candidate to the school as a whole, including teaching staff, pupils, clerical staff and service personnel.  In addition, familiarity with the school plant, available instructional facilities, the location of teaching materials and community characteristics would also be helpful. 
5. Orienting the candidate to the work of the classroom.  This includes helping the student understand the curriculum pattern and long-range plans for the particular group of pupils, as well as the current unit and daily plans for lessons.
6. Finding ways for the candidates to assist in the classroom as soon as possible after arrival so they can feel useful and a part of the ongoing program in the classroom.

7. Gradually increase opportunities for the candidate to assume responsibility for teaching.  In student teaching the candidate should be given complete responsibility for the work of the class as early as the cooperating teacher feels such can be accomplished.  A schedule for assuming responsibilities should be developed in the first week and then the schedule can be adjusted as needed.
8. In the event of a work stoppage in a particular school brought about through the action of teachers, the student teacher is directed to return to campus.
9. Observing the student as they teach and providing written feedback on performance.  It will be best to refrain from intervening during instruction unless it is absolutely necessary.
  10. Meeting with the candidate daily to exchange ideas, provide feedback, problem solve and plan.            

  11. At the middle of the experience, and near the end of the experience, the cooperating teacher
        should discuss with the student teacher the criteria used in evaluation.  The mid-term evaluation
        is critical so the candidate will have opportunity to improve prior to the final evaluation. 
The university supervisor must be notified immediately if a problem exists with the candidate not performing to the expectation of the cooperating teacher, school administrators, or community.  If the problem cannot be resolved to the satisfaction of all concerned, the candidate may be removed from this student teaching assignment.
University Supervisor's Responsibilities
The university supervisors are members of the university faculty who assume responsibility for supervising the activities of the candidate.  Student teaching is, like all new experiences, stressful and the university supervisor is there to provide moral support.  Let University Supervisors know of concerns before they become problems that are out of control.  Supervisors assist in the transition from candidate to teacher.  They work as a close associate of the Director of Teacher Education Policy and Field Experiences and are expected to keep the Director fully informed and to spend as much time as possible in the cooperative public school.  The university supervisors are responsible for: 
1. Visiting the classroom to observe and provide constructive feedback in which they will make recommendations and acknowledge both strengths and weaknesses.
2. Promoting a thorough understanding of the candidate performance through conferences with principals, cooperating teachers, and candidates.
3. Holding an orientation conference prior to the beginning of each field experience.
4. Becoming familiar with the background education and experience of each candidate being assigned in the area for which he/she has supervisory responsibility.
5. Assisting the Director of Field Experiences and school administrator in the selection of cooperating teachers and the placement of candidates. 
6. Supervising the candidate with sufficient frequency (minimum of 10 visits during the semester) to secure a reasonably accurate appraisal of the student's competence as a prospective teacher.
7. Conferring with the cooperating teacher relative to the evaluation of the candidate's work.
8. Helping to plan strategies to overcome any weaknesses. 
9. Problem-solving for areas such as developing materials, interacting with students, planning for individual differences of students, managing behavior, and determining instructional methods. 
10. Serving as a source of emergency help, so the candidate or cooperating teacher should never hesitate to call them.

Director of Teacher Education Policies and Field Experiences' Responsibilities

The Director of Field Experiences is responsible for continuously seeking to develop a high quality program of professional classroom experiences as an integral part of the university's program in teacher education.  It is the director's responsibility to counsel with university personnel, public school administrators and teachers, and university students in an effort to affect the kind of student teaching program that will be conducive to the improvement of the educational programs of both the university and the public school systems.  Some of the specific duties of the director are:

1. Selecting student teaching sites according to established criteria.
2. Selecting, with advice of public school administrators and experienced university supervisors, the teachers who shall assume responsibility for guiding the student teaching and related classroom experiences of teacher education candidates.
3. Counseling with students in the various teacher education curricula relative to their plans for student teaching, becoming familiar with their backgrounds, assembling records, and placing each candidate with a well-qualified cooperating teacher with whom a genuine partnership in learning can reasonably be expected to result.
4. Orienting candidates to the school systems in which they will work and to their responsibilities as candidates.
5.  Orienting cooperating public school personnel, both administrative and teaching, to the teacher education program of the university and to their role in that program, as well as to the benefits the cooperating school may derive from its participation.
6. Providing materials to be used in evaluation of the candidate's work and participating in conferences with cooperating teachers relative to evaluation, particularly in the problem cases.
7. Directing the university supervisory program, including participation in selection of supervisory staff, determining the amount of supervision to be done and scheduling such supervision, and securing the respective evaluations of the various student teaching situations.
8. Maintaining an accurate record of all student teaching assignments, pending and completed, from which statistical data may be compiled with reasonable accuracy and speed.
9. Maintaining consistently good public relations with public school and university personnel involved in the teacher education.

Working Relationship with the Candidate

The relationship between candidate and cooperating teacher is crucial to a successful student teaching experience.   Cooperating teachers act as both supervisors and instructors.  They make a commitment to the candidate, and they have a commitment to their students to ensure their learning.  They expect the candidate to be eager to learn and to be motivated to work diligently and provide positive learning experiences for the students.  The cooperating teacher models good teaching practices, orients the candidate to the classroom, and provides feedback about teaching.  It is important to arrange a regular meeting time (preferably daily) to provide the opportunity for exchange of ideas, review of lessons and materials, and constructive feedback.  The cooperating teacher will provide written observations of teaching. Student teaching must in no way detract from quality education for the students; in fact, at its best, the candidate will bring benefits the pupils and the teacher. The candidate is a colleague in the classroom and must be keenly aware of the greater experience and responsibilities of the cooperating teacher.  The following must be observed:

1. The cooperating teacher has legal control and responsibility for the class.
2. The cooperating teacher and the candidate should respect the professional rights and personal dignity of one another.
3. If the candidate feels he/she is having difficulty in a situation, he/she must first consult the cooperating teacher.  If the results are not satisfactory, then consult his/her university supervisor

4.  The candidate must accept the cooperating teacher's decisions and respect his/her opinions concerning the materials to be covered and methods of presentation.
5.  The candidate must know clearly what is expected of him/her and complete cooperation must be established.

6.  The cooperating teacher should be eager to help the student teacher, so suggestions and criticisms should be accepted by the candidate with this in mind.

7. The candidate must support the cooperating teacher in matters of discipline.
8. The candidate must have lesson plans checked by the cooperating teacher.
9. The candidate must cheerfully do any task to aid the cooperating teacher in conducting the class.
10. The candidate must give due credit to the cooperating teacher for all assistance rendered.
Personal Attributes and Professional Responsibilities for the Candidate
Good human relations with co-workers are essential.  For example, the basic organization of schools requires teachers to work together, share materials, equipment, and facilities. Failure to establish good working relationships will result in problems.  Poor human relations among teachers can have detrimental effects on students.  Therefore, the candidate is expected to strive for the following:

1. Respect those with whom he/she works; that is, the cooperating teacher, the principal, other teachers, custodians, lunchroom personnel and other candidates.
2.  Remember that student teaching is a learning situation and be willing and eager to receive suggestions and carry them out.
3.  All teacher education candidates must be active members of an education organization that provides tort insurance.  Further, candidates should acquaint themselves with the various professional organizations and professional literature in his/her area of specialization.
4. Adapt behavior and practice to the teaching situation at hand.
5. Demonstrate genuine pride in the teaching profession.

6. Know the legal responsibilities of teachers and act according to the code of ethics.
7. Strive to broaden knowledge and be well informed on current events.
8. Attend and participate in the non-classroom duties of his/her cooperating teacher.
9. Display a democratic and respectful attitude toward all students and their family members.

-----------------------------------------------------------

Portions of the preceding material have been adapted from that prepared by Dr. Raleigh Schorling and Dean James B. Edmondson of the University of Michigan and Dr. Robert L. Gervais and Mr. Delos A. Dittburner of the University of Wyoming.

Code of Ethics for the Profession of Education (NEA)
		Preamble

The educator, believing in the worth and dignity of each human being, recognizes the supreme importance of the pursuit of truth, devotion to excellence, and the nurture of the democratic principles. Essential to these goals is the protection of freedom to learn and to teach and the guarantee of equal educational opportunity for all. The educator accepts the responsibility to adhere to the highest ethical standards.
The educator recognizes the magnitude of the responsibility inherent in the teaching process. The desire for the respect and confidence of one's colleagues, of students, of parents, and of the members of the community provides the incentive to attain and maintain the highest possible degree of ethical conduct. The Code of Ethics of the Education Profession indicates the aspiration of all educators and provides standards by which to judge conduct.
The remedies specified by the NEA and/or its affiliates for the violation of any provision of this Code shall be exclusive and no such provision shall be enforceable in any form other than the one specifically designated by the NEA or its affiliates.
Principle I:  Commitment to the Student

The educator strives to help each student realize his or her potential as a worthy and effective member of society. The educator therefore works to stimulate the spirit of inquiry, the acquisition of knowledge and understanding, and the thoughtful formulation of worthy goals.

In fulfillment of the obligation to the student, the educator--

1. Shall not unreasonably restrain the student from independent action in the pursuit of learning. 

2. Shall not unreasonably deny the student's access to varying points of view. 

3. Shall not deliberately suppress or distort subject matter relevant to the student's progress. 

4. Shall make reasonable effort to protect the student from conditions harmful to learning or to health and safety. 

5. Shall not intentionally expose the student to embarrassment or disparagement. 

6. Shall not on the basis of race, color, creed, sex, national origin, marital status, political or religious beliefs, family, social or cultural background, or sexual orientation, unfairly-- 

a. Exclude any student from participation in any program 

b. Deny benefits to any student 

c. Grant any advantage to any student 

7. Shall not use professional relationships with students for private advantage. 

8. Shall not disclose information about students obtained in the course of professional service unless disclosure serves a compelling professional purpose or is required by law. 

Principle II:  Commitment to the Profession

The education profession is vested by the public with a trust and responsibility requiring the highest ideals of professional service.

In the belief that the quality of the services of the education profession directly influences the nation and its citizens, the educator shall exert every effort to raise professional standards, to promote a climate that encourages the exercise of professional judgment, to achieve conditions that attract persons worthy of the trust to careers in education, and to assist in preventing the practice of the profession by unqualified persons.

In fulfillment of the obligation to the profession, the educator--

1. Shall not in an application for a professional position deliberately make a false statement or fail to disclose a material fact related to competency and qualifications. 

2. Shall not misrepresent his/her professional qualifications. 

3. Shall not assist any entry into the profession of a person known to be unqualified in respect to character, education, or other relevant attribute. 

4. Shall not knowingly make a false statement concerning the qualifications of a candidate for a professional position. 

5. Shall not assist a noneducator in the unauthorized practice of teaching. 

6. Shall not disclose information about colleagues obtained in the course of professional service unless disclosure serves a compelling professional purpose or is required by law. 

7. Shall not knowingly make false or malicious statements about a colleague. 

8. Shall not accept any gratuity, gift, or favor that might impair or appear to influence professional decisions or action. 

Adopted by the NEA 1975 Representative Assembly
[image: image2.emf]
		

	 
The University of Findlay Statement of Commitment to Professionalism:

Statement of Commitment to Professionalism

I, [state your name], do hereby commit to exercise sound professional judgment; to uphold personal and professional integrity; to conduct myself in a competent and trustworthy manner; and to adhere to and abide by current state and federal laws. 

I promise to do no harm to children and to respect, protect, and nurture the dignity, worth, and unique potential and limitations of each student. I promise always to choose to do what is right and best for the safety and well-being of all my students. I am committed to providing a safe and caring classroom, appropriate lessons, and multiple opportunities for my students to become engaged and responsible citizens in their rapidly changing global communities. 

I am committed to life-long learning and on-going education as a means of equipping myself to meet the holistic needs of my students.




Evaluation of Candidate Performance and Placement Files
From the Cooperating Teacher:  Mid-term and final evaluations are required. A mid-term form is included in this handbook and the final evaluation must be submitted on-line.
From the University Supervisor: Mid-term and final evaluations are required.  Final evaluations must be submitted on-line. The university supervisor reports weekly to the Director about supervisory visits made during the week. Personal conferences between the university supervisors and the Director serve to heighten awareness of the progress of teacher education candidates.
The Family Education Rights and Privacy Act of 1974 (Public Law 93-380) became effective November 19, 1974.  Therefore, candidates will have the opportunity to request evaluations be placed in their Placement File or withheld from it.  This will apply to those signed and submitted by the classroom cooperating teacher and the university supervisor.
It is suggested the candidate request a letter of recommendation or a reference from the cooperating teacher. Prospective employers will probably be influenced more by this recommendation than by any other.  The Family Rights and Privacy Act allow candidates to select who shall contribute to their placement files. Nothing can be placed in these files without their permission. Therefore, candidates must take the initiative to request the cooperating teacher and/or the University supervisor submit a reference form (provided by the Career Planning and Placement Center).
Forms to Help Candidates in the Classroom
Lesson Plan Format:

The format for the lesson plan, log sheets, application for student teaching and personal data sheet can be found on the UF website under student resources.

Release Form
Parental permission is required to include a child in the activities that are taped.  Most schools have their own.  A sample release form follows if needed.
Release Agreement
Teacher Education

The University of Findlay

I understand that College of Education is videotaping a University of Findlay candidate in a classroom in which my child (name)_____________________________________ is participating, and I authorize you to use my child's voice or likenesses in the program, film, or tape.

This program will be used by the candidate to analyze their teaching.  The candidate may also decide to use this video as part of their portfolio to show potential employers. Please check the use for which you will give permission.  I expect no monetary compensation from this agreement unless specific written agreements for such compensation are attached at the time of this agreement.  I further release The University of Findlay from any responsibility of liability for the foregoing.







Purpose:     ____ Teaching Analysis
                   ____ Portfolio

















_______________________________









    Signature of Parent or Guardian

_______________________________



Address


_______________________________



Date
Guide for Cooperating Teachers and Supervisors to Assist in Completing Midterm Evaluation for Student Teachers (revised 1/03)
The purpose of this sheet is to assist Cooperating Teachers and Supervisors in understanding what the University expects them to use as a basis for evaluating Student Teachers. 

Domain A: Organizing Content Knowledge for Student Learning

____
1.
Students’ background: becomes familiar with relevant aspects of students’ background knowledge and experiences

____
2.
Goals: articulates clear learning goals, appropriate for the students

____
3.
Connects past and future: demonstrates an understanding of the connection between the content that was learned previously, the current content, and the content to be learned in the future

____
4.
Methods/activities/materials: creates or selects teaching methods, learning activities, and instructional materials or other resources appropriate for students and aligned with the goals

____
5.
Evaluation: creates or selects evaluation strategies appropriate for the students and aligned with the goals

Domain B: Creating an Environment for Student Learning

____
1.
Fairness: creates a climate that promotes fairness

____
2.
Rapport: establishes and maintains rapport with students

____
3.
Expectations: communicates challenging learning expectations to each student

____
4.
Behavior: establishes and maintains consistent standards of classroom behavior

____
5.
Safe and effective learning environment: makes the physical environment as safe and conducive to learning as possible

Domain C: Teaching for Student Learning

____
1.
Goals/procedures that are clear: makes learning goals and instructional procedures clear for students

____
2.
Content that is comprehensible: makes content comprehensible for students

____
3.
Extends thinking: encourages students to extend their thinking

____
4.
Monitors understanding of content, provides feedback, and adjusts learning activities as the situation demands
____
5.
Use of time: Uses instructional time effectively

Domain D: Teacher Professionalism

____
1.
Goals met: reflects on the extent to which the learning goals were met

____
2.
Efficacy: demonstrates a sense of efficacy (feels personally responsible for addressing specific learning needs of students)

____
3.
Professional relationships: builds professional relationships with colleagues to share teaching insights and to coordinate learning activities for students

____
4.
Parent communication: communicates with parents or guardians about student learning

The University of Findlay

Guidelines for Field Experience

Attendance

[image: image1.png]Conceptual Framework
College of Education

Experience & Clinical Practice

Diversity
T T

uoneAOUU]

JUSWISSISSY
uoneIoqe[[0)
UOTBOTUNTIWIO))

1 1
Professional Dispositions & Leadership

Research & Critical Thinking

Technology Integration

Content & Standards

Learner-Centered Pedagogy




Candidates are responsible for calling the cooperating teacher (Coop) and the university supervisor (Supervisor) on the days they must be absent from field experience assignment.  Absences must be kept to a minimum.
Attending School Functions

Candidates are expected to attend school functions.

Calendar To Be Followed By Candidate

For student teaching, candidates will follow the calendar governing the school district in which they are assigned, not the university calendar.  Even if the university has a break for other students, candidates must continue in their field experience assignment.  For other field experience, the candidate will follow the university calendar.
Conferences Between The Candidate And The Coop/Supervisor

Coops should schedule, weekly, at least two or three conferences with the candidates to discuss their progress.  The supervisor will, during the weekly visit, confer with both the coop and candidate.  This may be done separately or together.  

The mid-term conference (to discuss the Mid-Term Evaluation) should be arranged as close to the end of the fifth week as possible. 

Supervisors are available and can quickly arrange to meet with the coop and/or candidate, when necessary.  This is in addition to their weekly visit.

Daily Teaching Schedule

A daily teaching schedule must be given to the supervisor before or during the first visit.  In addition to the subjects being taught, be sure to list the times and days for non-classroom activities like recess, study hall, hall duty, lunchroom duty, etc.

Evaluating The Candidates

Two formal, written evaluations will be completed by both the coop and the supervisor:

1. Mid-Term Evaluation (coop and supervisor may complete this together.)

2. Final Evaluation (completed separately by the coop and the supervisor).

It is desirable for the coop and the candidate to have regular conferences in which strengths and weaknesses are discussed, even though a written evaluation is not completed. 

Lesson Plans

The candidate will have lesson plans ready one week in advance to allow the coop time to suggest changes prior to the candidate actually teaching any lessons.  The candidate is to critique the first two or three lessons.  The critiques will be reviewed by both the coop and the supervisor.

Initially, lesson plans are to be written in detail.  As more subjects and teaching activities are assumed by the candidate, lesson plans may become less detailed and will eventually take the form used in the coop’s lesson plan book.

Responsibilities For Candidates, If Time  Permits

If possible -- as time, routines, and classroom space permit -- candidates may be given the opportunity to take responsibility for the following:

1. Developing provisions for individual differences.

2. Devising and implementing a discipline plan.

3. Utilizing self-constructed, creative materials such as games, activities, learning boards, and other motivational or reinforcement strategies.

4. Planning and making arrangements for field trips and guest presenters. 

5. Taking care of all details related to getting extra materials and equipment for lessons.

6. Being solely in charge of the classroom when the coop is out of the room (but available in the building).

Seminars for Candidates (Attendance Required)

Candidates are required to attend two seminars and one dinner meeting during the student teaching experience.  Dates and on-campus locations for these activities will be given to the Candidate at the beginning of the semester, prior to starting student teaching.

Substitute Teachers – Candidates Acting As

Candidates are not to be used as substitute teachers.

Taking Over Teaching Responsibilities – A Suggested Sequence Only
Week 1:
Minimum -- responsible for observation, learning names, incidental lessons, bulletin boards, supplemental instruction, etc.

Week 2:  
Minimum -- responsible for at least one subject and/or class period.

Weeks 3-4:
Minimum -- responsible for a half-day of teaching activities.

Weeks 4-5:
Minimum -- responsible for all teaching activities.  Candidates should have full-time teaching responsibility for at least 3-4 weeks. 

If possible, the candidate should be given the opportunity to visit other classrooms to broaden his/her experiences with different age groups and subject areas.  Ideally, the equivalent of two days will be devoted to this activity.
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